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ABSTRACT 

PRIDE (Providing Resources and Information Designed 
to Educate) is an after school tutorial project for Hispanic 
students, grades 7-9, attending the school district of Saginaw, 
Michigan. The project is intended to provide approximately 70 at-risk 
Hispanic junior high students with an after school center where they 
can go to receive help with their school work. Help is also provided 
in the areas of study skills, career exploration, and test-taking 
skills • Evaluation of the project was divided into two phases, the 
process and the product evaluations. The process evaluation involved 
observations of activities, interviews, and confirmation of project 
activities through assessment of various documents. The product 
evaluation focused on the outcomes of improved student attendance, 
academics and citizenship, and decreases in participants* dropout and 
suspension rates. While PRIDE met most of its process objectives, it 
did not experience much success with its product objectives. The 
following recommendations were offered as one possible means to 
improve the future operation of the project: (1) project 
administrators, in conjunction with the evaluation department, should 
design a record-keeping system that meets the proposal's objectives; 

(2) an in-depth review of how the present tutorial system was 
implemented should be done prior to the start of a new project year; 

(3) alternatives should be looked at as possible options to replace 
what does not work in the current PRIDE in£!:ructional/tutorial 
design. Appendixes include rules for teachers and students and 
student academic and citizenship scores for two semesters. (LLL) 



* Reproductions supplied by EDRS are the best that can be made 

* from the original document. 
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INTRODUCTION 



PRIDE (Providing Resources and Information Designed to Educate) is an 
after school tutorial project for Hispanic students, grades 7-9, attending 
the School District of the City of Saginaw. It is a cooperative and coll- 
aborative effort between Saginaw Public Schools, Tri-City SER/Jobs for 
Progress and the American GI Forum Women^s Chapter of Saginaw. 

The project is intended to provide approximately 70 at-risk Hispanic 
junior high students with an after school center wher^'. they can go to receive 
help with their school work. PRIDE focuses on the following goals: 

• Completion of regular assignments, 

• Basic skill development, 

• Career awareness and career search skills , 

• Test taking skills, and 

• Exposure to computer assisted instruction and technology. 

The project staff uses a structured tutorial approach. Individualized 
help is achieved through the use of hired student tutors who are supervised by 
teachers . 

Hispanic junior high students were chosen as the target population 
based on grade point averages, attendance figures and dropout statistics. 
The Hispanic school population, especially at the junior high level, repre- 
sents the highest need group within the school district. 

Specific need areas for the target population are: 

• Low levels of basic skills and academic achievement; 

• Low levels of study skills and ability to complete 
assignments ; 

t> High rates of student3 dropping out; 

• Lack of educational and career goals; 

• Lack of an awareness? of, and preparation for emerging 
and future careers; 

• Inconsistency between home and schcol environments; and 

• High rates of personal, social-emotional and home-school 
problems. 



The staff consisted of one supervisor, one coordinator, three teachers, 
one school liaison, one computer teacher, two drivers and tv^elve paid student 
tutors. 

The project is organized around the following objectives: 

• To interview and hire project personnel,; 

• To provide training for the project staff; 

• To select seventy at-risk Hispanic junior high students; 

• To provide basic skill development and/or remediation 
in reading, mathematics and writing; 

• To provide students with career exploration and career 
skill opportunities; 

• To provide parent awareness and involvement activities; 

• To decrease the number of Hispanic students who drop out of 
school in grades 7, 8 and 9 and; 

• To decrease the number of personal, social-emotional and home- 
school problems. 

The next section of this report will address the evaluation of activi- 
ties designed to meet these objectives. 



EVALUATION PROCEDURES 



This evaluation can be divided into two phases, the process and the 
product evaluations. The process evaluation is a monitoring activity 
that takes place during the functioning of the project and attempts to answer, 
•'Is the project being implemented as planned?". The product evaluation is 
conducted at the end of the project and it attempts to answer the question, 
"Did the project have the outcomes and/or products that were intended?" 

As a result of the process evaluation activities, it is expected that 
this phase of the evaluation will help staff to identify and solve problems 
with implementing the project goals. The process evaluation involved obser- 
vations of activities; interviews with the supervisor, the director, the 
teaching staff, the Manager of Federal Programs and other school personnel; 
and confirmation of project activities through assessment of various docu- 
ments. 

The product evaluation focused on the outcomes of improved student 
attendance, academics and citizenship, and decreases in participants^ 
dropout and suspension rates. Documentation for academic progress, citizen- 
ship, dropout and suspension data were obtained from the district's records 
(i.e. , student transcripts and suspension report) for both first and second 
semester. Attendance information came from two sources: school attendance 
records and PRIDE attendance books. 

The next section of this report will describe the process evaluation 
findings and outcomes. 
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PROCESS FINDINGS 



PRIDE activities began with the selection and training of staff. The 

project objectives were used as a guide for planning activities. The ^^"^ 

\ 

following sections contain descriptions of the activities that were used to 
implement the progr'ara objectives. This represents the process evaluation part 
of the report. 

Hire Project Personnel 

The staff personnel were to be in place by November 3, 1990. Interviews 
were conducted and appropriate staff selected as provided for by the grant 
language. Ml staffing was in place by the deadline date. 

This process objective was met . 

Provide Training On Goals, Objectives ^ Activities, 
Procedures And Project Operations 

Training for teachers, tutors, drivers and parent liaison was held on 

November 7, 1990. This orientation meeting, overseen by the project 

coordinator, covered the following topics: purpose of the project and roles 

and responsibilities of staff members. Additional staff meetings were held 

monthly to inform and discuss any problems or concerns as they arose. (Lists 

of rules for teachers as well as students can be found in Appendix A.) The 

required training was accomplished within a reasonable time limit of the 

target date. 

This process objective was met . 

Select Seventy At-Rlsk Hispanic Junior High Students 

Initially, approximately 126 at-risk Hispanic students were identified as 
needing services. The criteria for identification focused on student grades 



from the 1989-90 second semester. Students who had one E and multiple D's or 
who had two or more E's were selected for participation. Letters explaining 
the project and inviting these students to take part were sent to the parents 
of these at-risk students in early November, 1990 (see Appendix B). Parents 
were invited to come to the first session to enroll their student and sign 
various consent forms. This session was held on November 13, 1990. From the 
identified students, 79 Hispanic students enrolled for participation in the 
project: 29 were seventh graders, 20 eighth graders and 30 ninth graders. 
This process objective was irat . 

Conduct Basic Skills Developiient And/Or Remediation 

The project consisted of four classrooms, one for each of the three 
grade levels being served and a computer room. A teacher and three co four 
tutors were assigned to each classroom. The computer room had one teacher. 
Basic skill development was provided through a peer tutoring system that 
enlisted the help of student tutors who were at least a grade or more ahead of 
participants. Each tutor was assigned to work with four to six students. 
Students were grouped according to their skill level and their areas of need. 
The tutors were supervised by the classroom teacher, who also oversaw the 
learning plan for each student and tutored as well. The teachers were also 
responsible for planning other activities and maintaining records on student 
attendance and progress. Additional basic skill work for students was 
accomplished through the use of the computer programs available at the site. 
Each classroom had the computer area available to them once a week. Computer 
aided instructional programs for language and math were used by the students 
to improve these skills. 




Individual student needs were to be identified and addressed by the 
teachers and tutors* No written documentation was provided or observed that 
individual needs were identified. While the physical setting was in place 
there were no records present that individual needs were being focused upon* 



Provide Students With Career Exploration And Career Skills Opportunities 

Letters were sent to Hispanic organizations to recruit volunteers to 
speak on various career opportunities. In addition, several field trips were 
provided to students, emphasizing pos t-secondsry education opportunities. 
These offering* provided the participants with positive role models and 
heightened student awareness of skills and information that students should be 
acquiring as they pursue their education. Eight presentations were provided 
to students throughout the project year. 

This process objective was met . 

Offer Parent Awareness And Involvement Activities 

A number of steps were taken to make parents aware of the project ser- 
vices. An initial letter was sent to all prospective participants. There 
were two meetings during the project year aimed at informing parents about the 
program's progress and their student's participation. In addition, two parent 
workshops were offered - one entitled "PARENTS: The Missing Link" and the 
other called "Parental Involvement". Numerous attempts were made to enlist 
parents as volunteers. The final portion of this objective required a minimum 
of three progress reports to be sent to parents; however, only one such report 
was done. 

Since one aspect of this objective was not fully realized, the objective 
was partially '^'et:> 



This process portion of this objective was partially met . 
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The next section of this report will describe the. product evaluation and 
project outcomes. 
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PRODUCT FINDINGS 

The product evaluation addresses the specific outcomes of the program. 
Desired outcomes for PRIDE included changes in attitudes, attendance, sus- 
pensions and grade point averages for participants. Outcomes were to be 
determined by various data sources maintained and/or created by PRIDE staff. 
A review of the sources indicated disparities among attendance data, and 
incomplete or inadequate information regarding grade point, attendance, 
suspension and citizenship objectives. 

The following two sections describe the population and the attainment 
levels for project objectives. The first section details the process of pop- 
ulation identification and then the definition of full-time project parti- 
cipants. The second section relates the attainment levels for each objective 
for full-time participants. 

Population 

PRIDE was designed to meet the needs of at-risk Hispanic students. A 
list of grades for the second semester of the 1989-90 school year for all 
Hispanic students was used to identify the population. From this list, stu- 
dents who received at least one E and multiple D's or who received multiple 
E's were selected for participation in PRIDE. These students were then in- 
vited to participate. In all, 126 students were contacted. Of these stu- 
dents j^l^'^exp^ an interest in the program and attended at least one 
session. Of these students, 53 students remained participants in the program 
until it ended on June 6, 1991. (Data source: computer generated list of 7- 
12th grade students with first and second semester grades for 1989^90. 
Incoming seventh graders for 1990-91 were not listed. Student names were 
reportedly submitted by teachers for possible eligibility at this level.) 
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Approximately 130 students, in one way or another > came to the attention 
of the project staff. These students, for evaluation purposes, were divided 
into two groups: 

1. Those students who were identified and only partially partici- 
pated in the project. Partial participation is defined as 
attending the project less than half of the 76 project days. 
Thirty-four students made up this group of students. This 
group of students was not considered to have received enough 
services to make any assessments of the effect of this program 
on their schooling. 

2. A second group of students are those who were identified as 
at-risk and participated in PRIDE. Full participation was 
defined as having attended more than half of the 76 days. 
There were 34 (26.2%) students in this group. 

Project Objectives 

The following sections detail the outcomes on the project's objectives. 
In each section, the aata relevant to objective attainment are presented. 

Remediation , The grant specified that improvements were to be made in 
grade point average (GPA) and attendance. Student transcripts were accessed 
for both semesters, using the district computer system, for grade point 
information. Of the 34 students, two did not have grades for both semesters 
(one student was listed as not enrolled first semester and one did not 
complete second semester). Eleven of the remaining 32 students (34.4%) had 
increases ranging from 0.06 to 0.78 and averaging 0.27 points when comparing 
first and second semesters. Decreases in GPA were experienced by 21 students 
(65.6%), with losses ranging from -0.02 to -0.88 and an average loss of 0.41 
points. Appendix C provides a student by student breakdown of both first and 
second semester GPA's as well as the difference. Citizenship data are also 
included in this table and will be referred to later in this report. This 
part of the objective, dealing with GPA improvement, was not met . 

The second part of this objectivi^ - attendance - precipitated a great 



deal of confusion. First, the grant makes reference to school attendance in 
the project outcomes (under project abstract section) and again in the narra- 
tive proposal* Yet under the instruction component, the objective refers 
to the daily attendance in the project. Queries were made with a past 
evaluator, the program supervisor, federal projects manager and director of 
evaluation as to how to interpret this outcome. While past practice indicated 
reporting project attendance, it was agreed that school attendance was, in 
fact, the real concern. It was decided to report both project attendance and 
school at tendance. 

Teacher attendance books were used to report first and second semester 
attendance for the project. (The reader should note that while students 
enrolled in the program as late as April, the 34 students designated as full 
participants, with three December exceptions, were enrolled during the first 
month of operation.) First semester consisted of 29 days (November 13, 1990 
to January 30, 1991. Second semester ran from February 5, 1991 to June 5, 
1991 and had 47 days. Data for students who enrolled late or left the project 
prior to the end were adjusted to reflect the number of days attended compared 
to days enrolled. Six of the 34 (17.6%) students* demonstrated increases in 
the percent of time attended while 82.4% decreased their attendance. 

Using the district's computer system, school attendance for both 
semesters was obtained for these students. Twenty-four of the 33 students 
(72.7%) had increases in the number of days absent from first to second 
semester while eight students (24.3%) showed decreases. (One student [3.0%] 




*It should be noted that while a GPA was unavailable for a student who, 
according to the district, was not enrolled PRIDE attendance data indicated 
that the student was attending PRIDE. 
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had the same number of absences both semester while one student was not 
enrolled first semester.) 

While gathering attendance data it became apparent that, in general, 
school attendance for these participants is less than stellar. It must be 
pointed out, however, that absences at the secondary level are counted as ^ 
whole or half-days based on the number of class periods missed. For example, 
missing one period is counted as one-half day; therefore, a student who 
frequently misses first or seventh period could tally quite an absence record 
within a given marking period. Absences are tallied as follows: 

Number Missed Number Counted 

1-3 periods 1/2 day 

4-7 periods I day 

To give the reader a flavor of what this kind of record can look like, an 
attendance record for a student considered to have good attendance at the 
project is included in the appendix (see Appendix D). All identifying 
information has been removed. Both semesters are included. 

Regardless of which attendance data were reviewed, the objective was not 

met . 

Dropout Prevention . The criteria for this objective was that 80% of the 
participants would remain in school during 1990-91. An examination of student 
attendance records indicate that 33 of the 34 students (97.0%) continued to be 
enrolled to the end of the 1990-91 school year in the K-12 system. One 
student transferred to Ruben Daniels Lifelong Learning Center in May, 1991. 

This objective was met . 

Suspensions . Of the 34 participants, three received short terra 
suspensions during first semester for a total of six days# During second 

o IB 
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semester, five were given short term suspensions for a total o"" 13 days. As 
the grant specified there was to be a decrease in the number of long term and 
short term suspensions; this objective was not met . 

Citizenship . The grant mandated improvements in student citizenship 
scores. An examination of the first and second semester citizenship scores 
for the 32 students* indicate that 15 (46.9%) evidenced an increase, 12 
(37.5%) experienced a decrease, and 5 (15.6%) stayed the same. Appendix C 
provides individual student citizenship averages and differences for both 
first and second semesters. 

As more students made improvements relative to citizenship grades than 
those who decreased, this objective was met . 
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* Two students were not included as they did not have transcripts for 
both semesters • 
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PRIDE is a voluntary after school project for junior high at-riik 
Hispanic students. The central service involves after school tutorial help 
for participants. Help is also provided in the areas of study skills, career 
exploration and test-taking skills. Additionally, the students participated 
in activities in which they were exposed to appropriate adult role models. 

The process objectives were, for the most part, met within the designated 
time limits. Half of the product objectives (50%) were met while the other 
half did not meet the criteria. These results depict an entirely different 
picture of the project when compared to last year's findings. While the 
project's organization and operation appear to be identical for both years, 
the lack of success at meeting its objectives indicates that a need exists to 
carefully study the program's daily operations as well as review the specific 
objectives in the proposal as they relate to outcomes* 

The following are areas of concern that surfaced as this evaluation was 

done: 

- Daily student attendance varied across three data sources; 

- School attendance should be a primary concern that the project 
attempts to influence, yet district attendance records indicate 
an inverse relationship between PRIDE attendance and school 
attendance; 

- Incomplete and/or inaccurate student information found in many 
of the data sources providec: 

• grade levels/placement inconsistent with student records, 

• students appearing on PRIDE attendance books who never 
attended or who were not enrolled in the Saginaw Schools, 

• suspension data only provided for one semester and did not 
reflect 1990-91 data, 

• number of days of operati.on stated did no*: agree with re- 
cords, and 

• letter grades submitted for students but CPA's required 
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- Apparent ,vack of transfer related to in-school behaviors. Project 
goals shovld hopefully result in better achievement, attendance, and 
citizenship. 

While not a requirement of the project, the staff was asked to summarize 
their impressions of the project from their various perspectives. This 
activity, requested by the coordinator provided a more intimate look al the 
project. In general, the individuals indicated their commitment to the goals 
of PRIDE. Unfortunately, this dedication did not transmit into measurable 
successes, as a whole. 
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RECOMMENDATIONS 



While PRIDE met most of its process objectives, it did not experience 
much success v^ith its product objectives. Earlier discussions pointed out a 
number of con^^erns which may have impacted on these results. 

The following recommendations are offered as one possible means to 
improve the future operation of the project. 

• Project administrators, in conjunction with the Evaluation Depart- 
ment, should design a record-keeping system that meets the proposal's 
objectives. Included in this system would be: who will be respon- 
sible for collection of data, when specific data will be collected 
and/ or updated , etc. 

• An in-depth review of how the present tutorial system was implemented 
should be done prior to the sLart of a new project year. While 
project personnel and students may feel that the present course is 
worthwhile, the data do not substantiate this. 

• Alternatives should be looked at as possible options to replace what 
doesn't work in the current PRIDE instructional/tutorial design. 
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' APPENDIX A 



RULES FOR T!i^a^ERS 
PROJECT FRIDE 
1990 . - 1991 



I. Students must be in their classroom by 4:05 p.m. 

2.. Roll call will be taken by calling the student's name. Students are 
being missed by name not being on list. Teacners should ask if any 
one was not called. 

3. Students caught running in halls onto and from class will not be 
aUaved to go to gym at 5:30 p.m. 

4. No eating in classroom. No head phones or radios permitted in class. 

5. Students should not wear hats or coats while in class. 

6. Assign only one tutor from each o.ass to get supplies from the office, 

7. Due to the constant breakage of j^^ncils, students will pay 10<|: for 
each pencil. If pencils are rettuned the dime v;ill be returned. 

8. Students whg need to use the comfut.ors for homework assignments must 
have a consent form signed by the teacher to Mr. Knox. 

9. Student awards by teachers should cie given at the end of the class. 

10. Priviledges should be given to students who complete their hornework. 
Teachers or tutors should check student's homework before going to 
the gym at 5:30 p.m. 

II. The van drivers may need to make Ia^o trips due to the overcrowding of 
students. Arrangements will be rvade for 5:30 h 6:00 p.m. 

12. Class room should be checked at the end of class for papers on the 
floor, windows to be locked and 'i-rrange tables and chairs as they 
were before each use. 



17 



9.2 



APPENDIX A 



PROJECT P.R.I.D.E. 
STUDENT RULES 
1990-91 

Implementhd as of February 5. 1991 

1) Students refreshments will be served from 3:15 p.m. to 3:^15 p.m. 

ONLY. 

2) Students must use the bathroom and finish their drinks between 
5:^Sp.t^, AND 'IiOOp.m.^ before going upstairs. 

3) Students must be in the classroom by 05 p.m.. and have two to 
three books, with or without homework. 

^) Roll call will done between ^:05 and ^:15 p.m. by the teacher. 

AND STUDENT NAME WILL BE CALLED OUTLOUD. 

5) To AVOID BREAKAGE OF PENCILS AND PENS. STUDENTS WILL PAY A STIPEND 
OF If PENCIL AND PENS ARE RETURNED^ STIPEND WILL BE RETURNED. 

6) There will be no running in the hallway, or to and from class. 
Students caught running will remain in the classroom until 6p.m. 

7) There will be no eating, no head phones or radios permitted in 
the classroom. 

8) Students should not, wear hats or coats in the classroom. 

9) Due to over crowded vans, some students will be assigned to leave 
at 5:30 P.M. 

10) Parents will be asked to assist with transportation home due to 
over crowded vans. 



STUDENTS NEED TO SIGN THE FORM BELOW: 



! student in the Project P.R.I.D.E. 

Tutorial Program, have read and understand the rules of the classroom 

AND program and AGREE TO ABIDE BY THEM IN ORDER TO PARTICIPATE IN THE 

program. 

School __Grad£ Date 
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APPENDIX B 




AMERICAN G I FORUM WOMEN OF SAGINAW 

NATIONAL VETERANS FAMILY ORGANIZATION 

November 1990 



Dear Parents: 

This letter is to inform you that the American GI Forum 
Women, in cooperation with the Saginav/ City School District, 
is sponsoring an after-school Study Tutoring Program, PROJECT 
P.R.I.D.E. 

The Tutoring Program will start on Tuesday, November 13, 1990 
and run through June 6, 1991. Tutoring services will be 
provided on Tuesday, Wednesday and Thursday from 4:00 p.m., 
to 6:00 p.m. All tutoring will take place at the Tri-City 
SER building at 620 Thompson, the old St. Mary's School site. 

I recommend very highly that you allow your son/daughter to 
participate in this supervised and very helpful study program. 
This service is free of charge but requires strong commitment 
from you. We believe that your son/daughter can improve 
his/her grades and study habits by participating. We strongly 
recommend that your child complete the duration of the program. 

Students should come with their homework/school assignments. 
Parents are asked to drop off and pick up the student on time. 
Transportation will be provided for students that need rides. 
Vans will be at the schools at 3:00 p.m. 

We need for parents like you, to take advantage of, and support 
this service by making a strong commitmenc to your child's 
education. Please participate. Should you need any additional 
information, please feel free to call Dr. Raul Rio at 759-2281 
or the Program Coordinator, Mrs. Ollie Zuniga at 753-3040. 

Inportant - please attend vith your child the first day, 
Novenber 13th, to sign a parental consent forn. This will 
also give you the opportunity to neet the staff and visit 
the program site. 



Sincerely , 




Dr. Raul Rio, Supervisor 
Migrant Bilingual Program 

fp A Alejandra 011i(e Zuniga// 
Program Coordinator 
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TABLE C.I. AVERAGE GRADE POINT AND CITIZENSHIP SCORES AND THEIR 
DIFFERENCES - FIRST AND SECOND SEMESTER FOR 1990-1991 

PRIDE PARTICIPANTS 



Student Grade Point Average Citizenship 





1st 


2nd 


Difference 


1st 


2nd 


Dif f en 


A 


0.67 


0.63 


-0.04 


2.3 


2.2 


-0. 1 


. B 


1.73 


0.97 


-0.76 


1.8 


2.0 


0.2 


C 


3.43 


3.59 


0. 16 


1.8 


1.7 


-0.1 


D 


3.22 


3.50 


0.28 


2. 1 


1.8 


-0.3 


E 


1 .07 


1.13 


0.06 


2.9 


2.8 


-0.1 


F 


2.02 


1.50 


-0.52 


2.6 


2.4 


-0.2 


G 


3.00 


3.59 


0.59 


1.7 


1 .5 


-0.2 


H 


1.45 


1 .76 


0.31 


2.1 


2.1 


0.0 


I 


2.38 


1.60 


-0.78 


1.7 


1.7 


0.0 


J 


1.90 


1.83 


-0.07 


1.9 


1.7 


-0.2 


K 


2.50 


3,28 


0.78 


1.8 


1.8 


0.0 


L 


2.55 


2.17 


-0.38 


1.4 


1.7 


0.3 


M 


1.43 


1.50 


0.07 


1.9 


2.4 


0.5 


N 


1.40 


1.38 


-0.02 


2.0 


2.0 


0.0 


0 


1.88 


2.05 


0.17 


1.5 


1.2 


-0.3 


P 


1.97 


1.57 


-0.40 


1.9 


2.0 


0.1 


Q 


1.17 


1.50 


0.33 


2.1 


1.8 


-0.3 


R 


1.43 


0.62 


-0.83 


2.2 


1.9 


-0.3 


S 


3.50 


2.67 


-0.83 


1.5 


2.3 


0.8 


T 


2.77 


2.08 


-0.69 


1.8 


2.2 


0.4 


U 


2.18 


1.62 


-0.56 


1.8 


1.8 


0.0 


V 


1.83 


0.95 


-0.88 


1.9 


2.0 


0.1 


w 


1.83 


1.63 


-0.20 


1.5 


1.7 


0.2 


X 


2.60 


2.43 


-0. 17 


1.9 


2.1 


0.2 


Y 


1.72 


1.52 


-0.20 


1.6 


2.1 


0.5 


Z 


1.00 


1.13 


0.13 


2.3 


2.1 


-0.2 


AA 


1.18 


1.30 


0.12 


3.1 


3.3 


0.2 


BB 


1.88 


1.53 


-0.35 


2.0 


2.8 


0.8 


CC 


0.57 


0.14 


-0.43 


2.7 


2.9 


0.2 


DD 


1.67 


1.60 


-0.07 


1.7 


1.6 


-0.1 


EE 


2.45 


2.27 


-0.18 


2.0 


2.1 


0.1 


FF 


2.23 


1.97 


-0.26 


1.6 


1.4 


0.2 



ERIC 



?5 
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ATTENDANCE RECORD FOR A PRIDE STUDENT 
CONSIDERED TO HAVE GOOD ATTENDANCE 



KCASTS 

09/17/90 U07 

o9/ltt/90 U07 

09/19/yo U0 7 

O9/cJ0/9U Uo7 

09/«il/90 UO/ 

u9/c:t)/1iO UctS 

O9/£b/90 UC>3 

09/.i7/9v U03-Ub 

o9/ii:a/'iO UOS 
iU/ 17/90 UOb-0/ 
H.i/ltt/90 uoa-oj 
iO/ia/90 U05-0b 
IO/iJ/90 UOb 
lO/rib/90 UOl-03 
lO/eS/90 UOb-O/ 
10/29/90 UOl-03 
10/29/90 U03-07 
10/ 30/ 90 UOfi-OJ 
10/30/90 UOS-O/ 
10/31 /90 U05-07 

TERM ABSENCKB GP1< 

DAYS MBSbNT ' 31.S 



ll/0«>/90 
I 1 /0S/90 
11/03/90 
11/14/90 
11/14/90 
11/13/90 
11/ lb/90 
ll/lb/90 
11/19/90 
11/19/90 
1 1 /20/90 
1 1 /20/90 
li/cJl/90 
11/21/90 
11/26/90 
11/26/90 
11/27/90 
11/27/90 
11/28/90 
ll/2tt/90 
7.3 13P2 



U03-O6 
UOl 
UOb 
601 
UO/ 
601 
UOl 

UO3-07 
U01-O3 
U05-07 
UOl-UJ 
U03-07 
UOl-03 
UOb-O/ 
UOl-03 
U03-07 
U01-U3 
U05-07 
UOl -03 
U06-U7 
:-14.3 bP3 



11/30/90 
11/30/90 
12/04/90 
12/04/90 
12/Ob/9U 

i2/o//yo 

i2/ll/9u 
12/12/90 
12/13/90 
12/14/90 
12/ie/90 
12/ia/90 
12/21/90 
01/02/91 
01/02/91 
01/03/91 
01/04/91 
01/08/91 
O1/10/91 
ul/15/91 
m 9.3 



U01-U3 
UOS-06 
UOl 

UOb-07 
BOt> 
UOi-<.»/ 
ti«>l 

UOb-Ob 
601 

U03-0/ 
SaOl 

U05-Ob 

UOo-Ob 

UOl-03 

U03-07 

&01 

601 

601 

801 

601 



01/17/91 
01/18/91 
01/21/91 
01/s!l/9l 
Ul/24/91 
01 / 2t»/91 



601 
U03 

UU1-U2 
UOb-oV 
60t> 
boi 



02/04/91 


SOI 




' 03/80/91 


U07 




04/18/91 


02/07/91 


UOl 




03/21/91 


UOl- 


■03 


04/19/91 


02/07/91 


U06 




■ 03/21/91 


UOb- 


■Of 


04/19/91 


o2/ 14/91 


801 




03/25/91 


U07 




04/19/91 


02/18/91 


UOl- 


•02 


03/26/91 


UOb* 


•O/ 


0<»/23/91 


02/18/91 


U05- 


■07 


03/28/91 


U02- 


■03 


04/23/91 


U2/ 19/91 


UOS 




U3/28/91 


UOb- 


•0 7 


04/24/91 


O2/20/91 


UOl 




04/08/91 


UOl- 


•03 


04/2t>/91 


02/22/91 


Uub- 


-O/ 


04/U8/91 


uoa- 


-0 7 


<>4/2b/91 


02/2b/91 


UOl 




O4/09/91 


UOl 




04/29/91 


02/26/91 


UOl- 


-02 


04/09/91 


UUb- 


-U7 


04/29/91 


02/27/91 


601 




04/12/91 


U02- 


-o3 


04/30/91 


03/01/91 


U06 




04/12/91 


Uo3- 


-0 7 


03/07/91 


03/04/91 


UOV 




04/15/91 


UUl 




Oa/o7/91 


o3/0b/91 


UOl 




04/ lb/91 


U06- 


-o7 


03/08/91 


03/07/91 


601 




04/lb/91 


Uul- 


-o3 


03/08/91 


03/1 1/91 


UOl- 


-02 


04/lb/91 


U05- 


-o7 


03/09/91 


03/11/91 


UOb- 


-O/ 


04/17/91 


UOl 


-Oi3 


05/09/ 91 


o3/ia/91 


UOl 


-03 


04/17/91 


UOri 


-06 


03/10/91 


03/18/91 


UOb- 


-07 


04/18/91 


UOl 




03/1O/91 



TtHM MBbtNCte bP4- 8.3 GP5-14.i bP6-17.3 
DnV6 PBSENr >■ 40.3 



U06 




os/13/ni 


UOl- 


•0<i 


Ob/11/91 


UOl 




UOl 




09/13/91 


UOb- 


•OV 


Ob/1^/91 


UOb 


-03 






05/14/*^! 


bUl 




Ob/13/91 


UOl- 


Uub- 


U7 


OtD/ 14/91 


uoc: 




Ub/lJi/91 


U05- 


-Ob 


BOi 








-Ob 


Ob/ 14/91 


uoi- 


.03 


yo3 




0i/lti/9i 


boi 




Ob/14/91 


U05 




BOI 




Ub/ib/^ii 


bui 




Ob/ 14/91 


Uo7 




UOb- 


•0/ 


or>/i//9i 


UOl" 


"Od 


Ob/ 17/9* 


bOl 




Boi 




Ub/^4/^^1 


iMJi 




Ob/l//91 


UOX^ 




UOi- 


•U3 


ur^/c:4/9i 


UOb- 


-U/ 


Ob/ 17/91 


UO/ 


-03 


UOb- 


•O/ 


0!5/ad/'ii 


UOi^- 


-03 


Ob/lB/91 


UOl- 


U07 




ub/dB/91 


UotS- 


-07 


Ob/lB/91 


U05 


-O/ 


SOI 




0b/0J/*il 


Uoi- 


-03 


Ob/ 19/91 


UOl 


-o3 


U03 




ub/03/91 


UOb 




Ub/ 19/91 


U05 


-Ob 


UOl- 


'Oa 


06/03/4i 


U07 




Ub/crO/91 


UOl 




yub* 




Ub/U4/9I 


Uul 




0b/.^0/91 


U05 


-07 


BOi 




Ub/Ot5/91 


U0 7 










U03 




Ob/Ub/91 


UOl 














Ob/ 10/91 


UOl 


-03 








U07 




Ob/ 10/91 


U05-^7 









